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ABSTRACT The purpose of the current study is to examine the attitudes of teachers working in primary,
secondary and high schools, on multicultural education in terms of different variables through using relational
screening model of descriptive research design. Thescope of the present study is 1634 teachers working in primary,
secondary and high schools in Antalya city while the sampleof the study is162 teachers working in primary, secondary
and high schools in center, Kepez, Muratpasa and Konyaalti districts in Antalya Province in 2014-2015 educational
years. Based on the findings, it was foundthat attitudesof teachers teaching in different grades toward multicultural
education are generally above the average and positive. The analysis of the findings revealed that while there is not
a significant difference in the attitudes towards the multicultural education in terms of gender, the experience of the
teachers and their seniority level show significant difference in the attitudes towards multicultural education.

INTRODUCTION

As the process of social change accelerates,
the unities founded by economical and social
purposes as a result of the migration among
countries, with the progression history of man-
kind from agricultural society, through industri-
al and then information system have become
inevitable. Besides, in these progression terms,
creating universal principles, recognition of dif-
ferent cultures and intercultural interaction in
education have become essential (Cirik
2008).The concept of culture is a notion that
defines many different disciplines. The origin of
the word ‘culture’ derived from the word  ‘cul-
ture’ in French,  ‘colore’ in Latin and synonyms
‘hars’ in Persian have taken place in Turkish. In
pure Turkish, the word ‘ekin’ has existed in Uig-
ur language a thousand years ago. These words
(culture, colore, hars and ekin) are used to de-
scribe agriculture, crop, dealing with agriculture
and harvest (Sisman 2007). Culture is affected
by wildlife, human attitude, policy, religion and
economic life.

It is transferred with education and evaluat-
ed not with biological but social interaction.
Culture is shared by members of society and
produces new understandable behavior patterns
again by members of society(Gay 1994).

It can be claimed that theevaluation and anal-
ysis of different cultures by scholars will signif-
icantly contribute to the development of indi-
viduals as the learning and teaching is the result

of cultural interaction. It is considered that in the
early years,educatingindividuals about respect
for diversity and differences will be useful for
the growth of being effective global members in
their future. Vygotskyhasalso stated that the ex-
periences gained from culture influence the de-
velopment in all aspects and language; symbols
and concepts support mental development of the
individual gained with the cultural experiences
(Gay 1994; Jonansen and Rohrer- Murphy 1999;
Arievitchand Stetsenko 2000; Jonassen  et al.
2003).

The meaning of education also changes with
cultural change of the society overtime. Hence,
the roles of directors and teachers change, as
well. With the effect of Perennialist and Essen-
tialist education philosophers, it was expected
of teachers to transfer behavior patterns in pre-
determined program and asked to show them,
while with the effect of  Progressivism and Re-
constructionism, it is expected of teachers to pro-
vide self-knowledge of students, preparing edu-
cational environment and increase the potential
students have at present day (Polat 2009).

With the effect of Progressivism and Re-con-
structionism philosophy of education, the dif-
ferences are considered as natural, teaching meth-
ods and techniques have increased invariety,
consequently, the expectations from students are
differentiated. Thus, today’s teachers have to
be educated with the above mentioned approach
which can be defined as ‘multicultural educa-
tion’ or ‘intercultural education’. Multicultural-
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ismis the living together of people with different
age, sexual preferences, disability, socialclass,
ethnicity, religion, language and cultural features
(APA 2002). According to Fergeson and Laouris
(2008) multiculturalism can also be defined as
the plurality or multitude of cultures  (Damgaci
and Aydin 2014). Consequently, multicultural
education can be described as the recognition,
acceptance and showing of respect and toler-
ance of differences related to age, sexual prefer-
ences, disability, socialclass, ethnicity, religion,
language and cultural features  (Bank and Bank
1993 cited  in Herring and White 1995;  Swick
1994; Bohn and  Sleeter 2000; Parekh 2002; Cirik
2008). Multicultural education can also be de-
scribed as mixed school concept, which is the
education approach to promote cultural plural-
ism on democratic values or committed to edu-
cational equality in society where there are dif-
ferences reflected on cultural features such as;
prejudice, identity conflict, to reduce the power
struggle, with educational policies that respond
to different expectations of the community and
reflection on the education of school practice.
Considering these definitions and aim it can be
said that multicultural education is student-cen-
tered. As multicultural education is based on stu-
dent’s education, the aim of multicultural educa-
tion and quality of given education can change
from country to country.

Each country has its’ own purpose for and
content of multicultural education which is
shaped by the characteristics of their own coun-
try. In addition, critical point on multicultural ed-
ucation in each country is also different.The qual-
ity of multicultural education seems directly pro-
portional to the survival of democracy in the
country  (Aydin  2003; Polat 2009).

For Kaya and Aydin (2014) “as in many mul-
ticultural countries, Turkey also experiences some
problems stemming from ethnic and cultural dif-
ferences. Many experts think that considering
the several countries around the world that adopt
multiculturalism and implement multicultural ed-
ucation, many cultural problems facing Turkey
can be solved with multicultural education”
(Damgaci and Aydin 2014). In Turkey, the aca-
demic studies seem to be very limited onmulti-
culturalism and multicultural education. During
debates on multiculturalism, it is observed that
opposing views are taken, and two views are
mentioned often in opposite poles. The purpose
of the present study is to examine the attitude of

the teachers working in primary schools as pri-
mary teachers and as field teachers towards eth-
nic issues, cultural diversity and pluralism while
carrying out their educational activities.

METHODS

In this part of the study, the research meth-
od, research group, data collection tools, statis-
tical methods and techniques used to analyze
the data collected were presented.

Research Questions

Concerning the above mentioned purpose,
the present study seeks to answer the following
research questions;

1) What is the attitude of the participants
towards multiculturalism

2) Does attitude of the participants towards
multicultural education change based on
their:

a) Gender
b) School type
c) Years of experience
d) Place of duty
e) Subject taught
f) Family backgrounds

Model of the Study

The present study adopts a descriptive re-
search methodology in nature and attempts to
examine the attitudes of the teachers working in
primary schools as primary teachers and as field
teachers towards multicultural education from the
perspectives of different variables through rela-
tional screening technique. As a descriptive
study design, the relational screening modelsaim
at determining the existence of change and de-
gree of variation between two or more variables
(Cohen et al. 2000; Fraenkel and Wallen 2009).

Scopeand Sampling of the Study

The scope of the research is 1634 teachers
working inprimary, secondary and high schools
in center district, and the sample is 162 teachers
working in primary, secondary and high schools
in, Kepez, Muratpasa and Konyaalti districts of
Antalya Province in 2014-2015 academic year.
According to Brayman and Cramer’s scale (2001),
the number of participants is sufficient (2004), as
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the sampling size covers roughly five fold of the
items in the questionnaire  (Table 1). The samples
were selected through simpler sampling.

FINDINGS

In this section,the findings of the present study
are discussed concerning the purpose of thestudy
and the research questions posed above.

In general, the teachers working in all types
of schools have ‘high’ level positive attitude to-
wards multiculturalism (Table 2). The reason for

this, most of the teachers worked in different re-
gions and districts of the city and they might be
faced with different cultures. Teachers acting
together on different subjects and areas may have
helped to develop positive attitudes and behav-
iours on multiculturalism.

Teacher’s attitudes towards multiculturalism
do notrange in terms of their genders (Table 3).
This reason might stem, not only, from having
similar education backgrounds, but also teaching
in similar environment. Therefore, it can be claimed
that both female and male teachers develop simi-
lar attitude towards cultural pedagogic, support-
ing multiculturalism and cultural awareness.

In terms of the school type range, thereis sig-
nificant difference in the aspect of  “Cultural Ped-
agogy” and “Cultural Awareness” among groups.
Inorder to examine and identify any difference
between two means, Tukey’s honest significant
difference (HSD) test was conducted (Table 4).

Table 1: Sampling distribution

Variable      N      %

Gender Man 75 46.3
Woman 87 53.7

School Type Primary 51 31.5
Secondary 71 43.8
High school 40 24.7

Experience 1-5 Years 42 25.9
6-10 Years 36 22.2
11-15 Years 26 16.0
16-20 Years 27 16.7
20+ Years 31 19.1

Place of Duty City/Center of District 114 70.4
Village/Town 48 29.6

Foreign No 94 58
Family Yes 6 8 42

Table 2: Teachers' general attitudes towards mul-
ticulturalism

Format N  X     SS

Cultural pedagogy 162 .95 .6422
Supporting Multiculturalism 162 3.41 .6963
Cultural awareness 162 3.84 .7677

Table 3: The teachers' attitudes towards multiculturalism in terms of their gender

Format Gender N     X  SS      Sd            t         p

Cultural Pedagogy Male 75 4.01 .6750 160 1.01 .311
Female 87 3.91 .6125

Supporting Multiculturalism Male 75 3.47 .7291 160 .971 .333
Female 87 3.36 .6671

Cultural Awareness Male 75 3.87 .8556 141.5 .488 .626
Female 87 3.81 .6870

Table 4:  The relationship between teachers’ attitudes towards multiculturalism and the type of school
(place of duty)

Format Source of Number of Degree of Avarage of F     P    Considerable
variance squares exemption  squares       difference

Cultural Among groups .680 2 1.340 3.344 .038* 1-3
Pedagogy Within the group 63.722 159 .401

Total 66.403 161
1. Primary (3.77)  2. Secondary  (4.00) 3. High School (4.10)

Supporting Among groups 1.996 2 .998 .290 .749 -
Multicul- Within the group 92.975 300 .310
turalism Total 94.971 302

1. Primary (3.39) 2. Secondary  (3.46) 3. High School (3.36)
Cultural Among groups .665 2 .332 6.484 .002* 2-3
Awareness Within the group 121.288 300 ,404

Total 121.953 302
1. Primary (3.74) 2. Secondary  (4.06) 3.High School (3.56)

*p<.05
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According to the results of this test, it is un-
derstood that there are differences between pri-
mary and high school teachers in cultural as-
pect. Considering the average, it can be said that
teachers working in high schools have higher
positive attitude towards ‘cultural pedagogy’
than teachers teaching in primary schools, on
the other hand teachers working in secondary
schools have higher positive attitude towards
‘cultural awareness’ than teachers working in
high schools. As the positions of teachers work-
ing in secondary and high schools change more
often than teachers working in primary schools,
it can be said that their cultural pedagogy is more
advanced through experience. In addition, due
to their works teachers who are in the middle
section of basic education and had a richer cul-
tural diverse group of students before their level
of cultural awareness may be the cause of a high-
er level than high school teachers.

It is observed that there is no significant
change according to seniority change among the
teachers (Table 5). Although it is not a consider-
able difference considering average, it is obvi-
ous that the teachers teaching 11-15 year olds

have more  positive attitude in the aspect of  ’cul-
tural pedagogy’ and ‘supporting multicultural-
ism’ than  teachers teaching 1-5 yearolds,who
have more positive attitude in the aspect of ‘Cul-
tural Awareness’.

The reason behind this finding might be that,
sincethe experienced teachers worked in differ-
ent regions and cities, they accept multicultural-
ism as natural, whereas, since novice teachers
are at the beginning of their profession and meet
multicultural students at first time they could not
easily have adapted themselves to multicultural-
ism issues in the classroom.

Considering average, there is significant dif-
ference in terms of cultural awareness of those
who work in the rural school; thus, rural school
teachers’ attitudes are higher  than those of
teachers working in the city center. As most of
the people living  in province and districts are
deformed in aspects of culture, but many people
living in the villages and towns protect their cul-
tural identity (Table 6). As most of the teachers
working province and districts are nested with
different students and parents having different
culture, it can be said that their cultural aware-

Table 5: The relationship between the teachers’ attitudes towards multicultural education and their
experience

Shape Source of Number of Degree of Avarage of F     P    Considerable
variance squares exemption  squares       difference

Cultural Among groups 3.059 4 765 1.896 .114 No difference
Pedagogy Within the group 63.343 157 .403

Total 66.403 161
1. 1-5 Years (4.04) 2. 6-10 Years (3.75) 3. 11-15 Years (4.16) 4. 16-20 Years (3.96) 5. 20+ (3.89)

Supporting Among groups 1.632 4 .408 .838 .503 No difference
Multicultu- Within the group 76.429 157 .487
ralism Total 78.061 161

1. 1-5 Years (3.48) 2. 6-10 Years (3.32) 3. 11-15 Years(3.55) 4. 16-20 Years (3.26) 5. 20+ (3.42)
Cultural Among groups 4.354 4 1.089 1.887 .115 No difference
Awareness Within the group 90.541 157 .577

Total 94.895 161
1. 1-5 Years (4.09) 2. 6-10 Years  (3.68) 3. 11-15 Years (3.89) 4. 16-20 Years (3.73) 5. 20+ (3.72)

Table 6: The relationship between teachers'attitude toward multiculturalism and their place of duty

 Shape Duty place N    X    SS      Sd            t           P

Cultural Pedagogy Province/District 114 3.94 .7013 127.40 .587 .558
Village/Town 48 3.99 .4776

Supporting Province 114 3.36 .0673 160 1.32 .187
Multiculturalism District

Village/Town 48 3.52 .0915
Cultural Awareness Province/District 114 3.75 .0737 160 2.13 .034*

Village/Town 48 4.03 .0995

*p<.05
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ness level is higher than teachers working in the
towns and villages.

There is a considerable difference on ‘cultur-
al awareness’ on the teachers who have foreign
origin students. Considering average, teachers
teaching a studentwhose mother or father is a
foreigner has higher level on cultural awareness
than teachers teaching students whose mother
or father are a native of that country (Table 7).
For the reason of this, teachers who have for-
eign origin students may accept that situation.
Teachers who have foreign origin students have
high cultural awareness as this condition may
be remarkable. Neverthless, although, opposite
conditions are expected, namely,  teachers work-
ing with students whose mother or father is a
foreigner have higher level on cultural aware-
ness as expected, on the contrary,  it is meaning-
ful that teachers serving students whose moth-
eror father is a native of the country have high
cultural awareness.

DISCUSSION

The findings of the present study revealed
that overall teachers working in all types of
schools have ‘high’ positive attitude on multi-
culturalism. The results of this in similar studies
show that teachers’ positive attitude towards the
multiculturalism and multicultural education is
above average (Capella-Santana 2003; Demir
2012;  Hasirci and Gozuk 2012; Polat 2012).

However according to Neuharth-Pritchett et
al.’s(2001) study which examines how the teach-
er candidates describe the multicultural educa-
tion, they found different results; that is, in their
study the participants generally described mul-
ticulturalism with race and ethnic, since they lim-
ited their understanding of multiculturalism with
race and ethnicity, their description of multicul-
turalism is on a very low level, and they couldn’t

conceptualize it. It can be said that the results of
this study, compared with the Neuharth-Pritch-
ett et al.’s (2001), have good news about teach-
ers’ views on multiculturalism. But the study may
be enhanced by new researchers for other coun-
tries, if possible, to distinguish whether there is
a difference between teachers according to their
nationality.

The findings of the present study revealed
that there is no difference in teacher’s attitudes
towards multiculturalism in terms of gender. Rea-
son being, not only the similar education they get
but also their similar cultural environment they
work. So, it can be said that both female and male
teachers have developed similar attitude toward
cultural pedagogy, supporting multiculturalism
and cultural awareness.  According to this study,
males are moresuccessful  than females, and as a
result of these opinions, it is an indication that
the abilities of students aren’t cared for.

On the other hand, the findings of the present
study is similar to Ozdemir and Dil’s (2012) study,
which states that there is no difference between
teacher’s attitude toward multiculturalism ac-
cording togender, marital status, level of educa-
tion, union membership and experience. Teach-
ersworking in high schools have higher positive
attitude towards’cultural pedagogy’, butteach-
ers  working in secondary schools have higher
positive attitudetowards ‘culturalawareness’ than
teachers working in high schools. This opinion
supports the idea that there isno differencein
point of views among teachers according to their
level of duty. By this result, it can be suggested
that a qualitative research adopted from this
study may be applied to get information about
teachers’ views according to their genders.

According to experience, there is no signifi-
cantdifference towards multiculturalism among
teachers. Although there is no considerable dif-
ference considering average, it is obvious that

Table 7:The relationship between teacher attitudes and existence of students from different cities

Shape Is mum or N    X    SS      Sd            t              P
dad foreign?

Cultural Pedagogy No 94 4.00 .610 160 1.12 .264
Yes 68 3.89 .682

Supporting No 94 3.48 .692 160 1.57 .118
Multiculturalism

Yes 68 3.31 .694
Cultural Awareness No 94 3.99 .733 160 3.14 .002*

Yes 68 3.62 .766
*p<.05
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the teachers teaching 11-15 year-olds have more
positive attitude in the aspect of cultural peda-
gogy’ and ‘supporting multiculturalism’ than
teacher teaching 1-5 year-olds, having morepos-
itive attitude in the aspect of ‘cultural awareness’.
This opinion supports theidea of Yazici et al.
(2009), that there is difference toward multicul-
turalism according to the faculty they graduate
from, experience, level of primary and the school
they work. It can be said that teachers who have
low seniority are newly graduated teachers and
the education in their faculty years should be
investigated.

As most of the people living in provinces
and districts are deformed in aspect of culture,
butmany people living in the villages and towns
protect their cultural identity. As most of the
teachers teaching in the villages and towns are
nested with different students and parents hav-
ing different culture, it can be said that their cul-
tural awareness level is higher than teachers
teaching in the province and district. Demir and
Basarir (2013) and Basbay (2014) studied the ef-
fects of  settlement variable viewpoint on multi-
culturalism  and they stated that candidate teach-
ers’ perception studying in education faculties,
in particular, candidates coming from bigcities
find themselves sufficient in terms of multicul-
tural education. It may originate from teachers
having foreign parents because they accept and
adopt this situation. Teachers who have students
whose parents are foreigner have high cultural
awareness as this condition maybe remarkable.
Although, the opposite condition are expected,
namely, teachers  teaching students whose mother
or father is a foreigner  have higher level on cultural
awareness are expected, on the contrary, it is mean-
ingful that teachers  teaching  students whose
motheror father is n’t a  foreigner, are  natives of
the country, have high cultural awareness thus
teacher’s  mentioned  formerly should pay more
attention for the students who has foreign parents
and a research just focusing on the reasons of these
kinds of students may be performed.

This finding could not compare with other
studies in the field since; there is no specific
study  about attitudes toward multiculturalism
of the teachers who have students with foreign
parents. Concerning the findings of the present
study, it has been concluded, orcan beclaimed
that teachers have positive attitude towards
multicultural education. Thus, it can be indicat-
ed that teachers accept and pay attention to
multiculturalism.

As teachers, having worked in a variety of
educational environment before, and having ex-
perience towards multiculturalism in classroom-
scan be among the reasons for their positive at-
titude towards multicultural education. Sheets
(2000), Chew (2000), Chan (2002), McNeal  (2005),
Cirik  (2008) and Tortop (2014) emphasized that
the quality will improve much if multiculturalism
is taken part ineducational environment. There-
fore, in order to, achieve success inmulticultural-
teaching in primary and secondary education
schools, multicultural educationandits training
must take place in a way that has to be carried out
effectively as from teacher training during pre-
service education or through in-service seminars.

CONCLUSION

This study has been conducted to find out
the teachers’ perceptions of multicultural educa-
tion and comprises 162 teachers in three differ-
ent centers of Antalya. When the results are gen-
erally evaluated according to the problems and
sub-problems of the research, it has been found
out that all the teachers studying at various kinds
of schools have ‘highly’ positive attitudes to-
wards multiculturalism. Due to this result, it can
be commented that the teachers accept and care
about multicultural education.

In this study, a meaningful difference has not
been identified in terms of gender variable in the
attitudes of teachers towards multicultural edu-
cation. For this reason it can be said that both
male and female teachers have similar attitudes
towards cultural pedagogy, supporting multicul-
turalism and cultural awareness.

In this study, it has been found out that the
teachers studying at high schools have higher
positive attitudes in the dimension of ‘Cultural
Pedagogy’ when compared to secondary school
teachers, but in the dimension of ‘Cultural Aware-
ness’ secondary school teachers have higher
positive attitudes than high school teachers.

On the other hand, according to the dimen-
sion of seniority, no meaningful difference has
been detected among teachers towards multicul-
tural education. However no meaningful differ-
ence has been detected among the groups, when
the average is considered, the teachers who have
11-15 year tenure of office have higher positive
attitudes in the dimensions of ‘Cultural Pedago-
gy’ and ‘Supporting Multiculturalism’ and the
teachers who have 1-5 year tenure of office have
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higher positive attitudes in the dimensions of
‘Cultural Awareness’ when compared to the
teachers who have other tenures of offices.

In the study, the teachers who have students
having foreign parents, have lower levels of ‘Cul-
tural Awareness’ when they are compared to the
teachers who don’t have students having for-
eign parents. According to this result, it can be
said when that the teachers who have students
having foreign parents, have accepted and
adopted the situation and those who don’t have
students having foreign parents find it attrac-
tive since the situation is different; so their ‘Cul-
tural Awareness’ level may be higher. Even so,
when just the opposite is expected, in other words
the teachers who have students having foreign
parents, are expected to have higher levels of
‘Cultural Awareness’ when they are compared to
the teachers who don’t have students having
foreign parents, the result is engrossing. It can
be commented that the teachers have accepted
and care about multicultural education.

SUGGESTIONS

According to the results of the study, two-
dimensional suggestions can be offered. The first
one is the suggestions to the researchers who
will make researches in the future and the other
one is the suggestions to the politicians in the
field of education and to the appliers.

It can be suggested to the future researchers
to conduct this study, which comprises 162 teach-
ers from different branches and different levels
of schools in Antalya Turkey, with higher num-
bers of teachers and at different levels of educa-
tion. The same studies can be carried out in dif-
ferent parts of Turkey with wider samples using
qualitative research and quantitative research
together to enlighten the issue.

In another dimension, in the dimension of
politicians in the field of education and in the
dimension of appliers, it can be suggested to
include a multicultural education understand-
ing, which  reflects a more democratic educa-
tion system, into the curriculum of all classes in
order to make the students gain the features of
recognition and acceptance of diversities, lis-
tening to eachother,  respecting eachother, be-
ing more creative,  positive, critical, tolerant and
broadminded during the education period start-
ing from the very first step of primary school to
the university.

It should be reminded that to give place to
the activities of multicultural education starting
from preschool period and spreading it to every
step of education will help holistic personal de-
velopment.  For this reason, it can be more mean-
ingful to spread the undestanding of these
themes within the schedule instead of organis-
ing diffrent theme activities on intercultural com-
munication. It can be suggested that it should
be useful to have a lesson including multicultur-
al education at related branches of faculties of
education at universities which are for training
students to be teachers. In this context, it can be
suggested to conduct necessary studies to in-
clude multicultural concept as a subdiscipline
within syllabuses.

To sum up, It can be said that the teachers,
while forming multicultural learning atmosphere,
should support the development of different
types of students, should use cooperative learn-
ing methods, form heterogeneous groups and
support the group members to focus on the com-
mon aims. In addition, it can be suggested to
have multicultural education activities at schools
to give the chance of participation of every per-
son in the field of education and this can create
a positive school atmosphere.

REFERENCES

APA 2002. Guidelines on multicultural education, train-
ing, research, practice, and organizational change for
psychologists. From <http://www.apa.org/pi/multicul-
turalguidelines/homepage.html> (Retrieved on 18
September 2014).

Arievitch IM, Stetsenko A 2000. The quality of cultur-
al tools and cognitive development: Gal’perin’s per-
spective and its implications. Human Development,
43(2): 69-93.

Aydin H 2013. A literature-based approaches on multi-
cultural education. Anthropologist, 16(1-2): 31-44.

Banks JA1977. Pluralism and educational concepts: A
clarification. Peabody Journal of Education, 54(2):
73-78.

Banks JA 1993. Multicultural education: Characteris-
tics and goals. In: JA Banks, CAM Banks (Eds.): 
Multicultural Education: Issues and Perspectives. 
2nd Edition. Boston: Allyn and  Bacon, pp. 3-28.

Bartlett MS 1950. Tests of significance in factor anal-
ysis. British Journal of Psychology, Statistical Sec-
tion, 3: 77-85.

Basbay A 2014. Cokkulturlu egitim kapsamindaki der-
slerinincelenmesi: Georgia State Universitesi Orne-
gi, Educational Sciences: Theory and Practice,14(2):
585-608.

Bennett C 2001. Genres of research in multicultural
education. Review of Educational Research, 71(2):
171-217.



380 SÜLEYMAN KARATAS

Bohn AP, Sleeter CE 2000. Multicultural education and
The Standards Movement: A report from the field.
Phi Delta Kappan, 82(2): 156-161.

Bryman A, Cramer D 2001. Quantitative Data Analysis
with SPSS Release 10 for Windows: A Guide for So-
cial Scientist. New York: Routledge.

Capella-Santana N 2003. Voices of teacher candidates:
Positive changes in multicultural attitudes and knowl-
edge. Journal of Educational Research, 96: 182-
190.

Chan KC 2002. The visible and invisible in cross-cul-
tural movement experiences: Bringing in our bodies
to multicultural teacher education. Intercultural Ed-
ucation, 13(3): 245–257.

Cirik I 2008. Cok kulturlu egitim ve yansimalari. Hac-
ettepe Universitesi Egitim Fakultesi Dergisi, 34: 27-
40.

Cohen L, Manion L, Morrison K 1998. A Guide to
Teaching Practice. 4th Edition. London and New York:
Routledge, P. 302.

Damgaci FK, Aydin H 2014. An analysis of academi-
cians’ perceptions of multicultural education: A Turk-
ish Experience. Anthropologist, 18(3): 817-833.

Demir S 2012. Cok kulturlu egitimin Erciyes Univer-
sites iogretim elemanlari icinonemderecesi. Interna-
tional Periodical for the Languages, Literature and
History of Turkish or Turkic, 7(4): 1453-1475.

Demir S, Basarir F2013. Cok kulturlu egitim cerceves-
inde ogretmen adaylarinin oz-yeterlika lgilarininince-
lenmesi. International Journal of Social Science,
6(1): 609-641.

Ferguson L, Laouris Y 2008. Introduction to Multicul-
turalism: Building a Multi-Ethnic and Multi-National
Cyprus. Nicosia: Future World Center Press.

Field A 2000. Discovering Statistics Using SPSS for
Windows. London, Thousand Oaks, New Delhi: Sage
Publications.

Franke L, Kazemi E 2001. Learning to teach mathe-
matics: Focus on student thinking. Theory into Prac-
tice, 40(2): 102-109.

Gay G 1994. A Synthesis of scholarship in multicultural
education. NCREL’s Urban Education Program, Re-
published on the website by North Central Regional
Educational Laborator - A Subsidiary of Learning
Point Associates. From <http://www.ncrel.org/sdrs/
areas/issues/educatrs/leadrshp/le0gay.htm> (Retrieved
on 3 September 2014).

Hasirci OK, Gozuk O 2012. Sinifo gretmenlerinin cok
kulturluluk tu tumlari iledusunme stilleriarasindakiil-
iski. 2. Ulusal Egitim Programlarýve Ogretim Kon-
gresi, Bolu.

Herring RD, White LM 1995. School counselors, teach-
ers, and the culturally compatible classroom: part-
nerships in multicultural education. Journal of Hu-
manistic Education and Development, 34(2): 52-
65.

Jonassen DH, Rohrer-Murphy L 1999. Activitiy theo-
ry as a framework for designing constructivist learn-

ing enviroments. Educational Technology, Research
and Development, 47(1): 61-79.

Jonassen DH, Howland JL, Moore JL, Marra RM 2003.
Learning to Solve Problems with Technology: A Con-
structivist Perspective. New Jersey:  Merrill Prentice
Hall.

Kaya I, Aydin H 2013. Türkiye’de Anadilde Egitim
Sorunu: Zorluklar, DeneyimlerveIki Dilli Egitim
Modeli Önerileri [The Question of Mother Tongue
Education in Turkey: Challenges, Experiences, and
Model  Recommendations for Bilingual Education].
Istanbul: UKAM  Yayinlari.

Keller C 2001. Effect of teachers’ stereotyping on stu-
dents’ stereotyping of mathematics as a male do-
main. The Journal of Social Psychology, 141(2):
165-173.

McNeal K 2005. The influence of a multicultural teacher
education program on teachers’ multicultural prac-
tices. Intercultural Education, 16(4): 405-419.

Neuharth-Pritchett S, Reiff JC, Pearson CA 2001.
Through the eyes of preservice teachers: Implica-
tions for the multicultural. Journal of Research in
Childhood Education, 15(2): 256-269.

Ozdemir M, Dil K 2012. Ogretmenlerincok kulturlue-
gitimeyonelik tutumlari: Cankiriiliörnegi. Ankara
Universitesi Egitim Fakultesi Dergisi, 46(2): 215-
232.

Parekh B 2002. Rethinking Multiculturalism: Cultural
Diversity and Political Theory. Cambridge, MA: Har-
vard University Press.

Polat S 2009. Ogretmen adaylarinin cok kulturlu egi-
time yonelik kisilik ozellikleri. International Online
Journal of Educational Sciences,1(1): 154-164.

Polat S 2012. Okulmudurle rininco kkulturlulugei liskin-
tutumlari. Hacettepe Universitesi Egitim Fakultesi
Dergisi, 42: 334-343.

Ponterotto JG, Baluch S, Greig T, Rivera L 1998. De-
velopment and initial score validation of the teacher
multicultural attitude survey. Educational and Psy-
chological Measurement, 58(6): 1002-1016.

Sheets RH, Chew L 2000. Preparing Chinese American
Teacher: Implications for Multicultural Education.
Annual Meeting of the American Educational Re-
search  Association. New Orleans, LA. ERIC Digest
ED 446039.

Swick KJ, Boutte G, Scoy I 1994. Multicultural Learn-
ing Through Family Involvement. Dimensions ,
22(4): 17-21.

Sisman M 2011. Egitim Bilimine Giris. Ankara: Pegem
Akademi.

Tortop HS 2014. Attitudes of candidate teachers to-
wards multicultural and gifted education. Journal of
Gifted  Education Research, 2(2): 16-26

Yazici S, Basol G, Toprak G 2009. Ogretmenlerin
cokkulturluegitimtutumlari: Birguvenirlikvegecerlik-
calismasi. Hacettepe Universitesi Egitim Fakultesi
Dergisi, 37: 229-242




